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Abstract

As part of an effort to improve textbooks used in schools, this paper
examines the role of the author. At times and in some periods but not in
others, the author has been the dominant element in books. This is not
true in today;s textbooks which are composed in third person with a flat
objectivity. Despite the fact that researchers have different views of
communicative, including that used in textbooks, and involves interaction
between readers and writers. There are many questions about the nature of
language and the effect of language and text on readers and learning.
Tducational psychologists have studied the cha.acteristics of learners and
their interaction with the text; but they have not investigated the
function of the author. This paper discusses the author's voice as
analyzed by specialists in different fields, particularlty rhetoricians and
literary critics. It also looks at the various roiles the author can play,
specifically the author's stance or point of view and the author's
commentary, and discusses the effect of these on learners: It concludes
with recommendations to authors; textbook publishers and educators who are

serious about improving learning.
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The Use of Author Roles in Improving Texthooks and Learning

Although text characteristics include layout and graphics, texts are
composed of writtea language, and many of tiie important questions about the
effects of the text on iéarning depend on how the researcher views the
nature of iahguage and the role of authors in composing texts: A view of
language depends on the researcher's discipline and also on whether the
interest is in généréi or in school ianguage (Halliday, 1974). As Halliday
suggeéts, educational péycnoiogiétéi for inéténte, view school languadge as
expressing knowiedge and are interestéd in the concéptuai, ideational
aspect——the understanding or production of ideas--and 1in the pércéntuai,
graphic aspects. éocioiogists and antnropoiogiSts view Botn géncrai and
school ianguage as behavior and are interested in the éociéi; interpersonal,
sitvational aspects of it. Linguists view ianguagés as system, wniié
iiterary scholars view it as art.

ﬁaiiiday's descript{on of the various diécipiiné—épécific perspectives
on ianguage does not take into account the discipiine of rhetoric, But
rhetoricians would, no doubt, include themselves in the set of disciplines
that view generai and school 1anguage as inferpersonai, social Behévior.
For rhetoricians, all language is a situated, communicative framework that
inciudés éuthof, Eext, reader or iearner. and the worid as eiemcnts, éionq
with their interactions. They believe that if one element is altered, the
others will necessarily be as well. This creates a new rhetorical and
1éé§ﬁiﬁ§ situation with different effects on the iearner, depending on

which element was dominant (Abrams, 1953). Throughout history the author



O

-ERIC

Aruitoxt provided by Eic:

improving Textbooks and téarning
4

has been dominant in come periods but not others. The main point of this

paper 1s that a rhetorical situation with the author as the dominant
element in a textbook has consequences for iearners reading that textbook.

The view presented here is that all language use, including written
school language,; is rhetorical and communicative and that both composing and
reading textbooks are rhetorical situations that inciude interactions and
transactions. This raises some important issues concerning the different
as well as how readers learn from texts.

A model of léarning that has been developed and used by educational
researchers to investigate reading (bewn; Campione & Day, 1981; Jenkins,
1979) has four components: learner characteristics, the learning
activities engaged in by the learner, the task used to assess and measure
student performance, and the nature of the materials. These have been
investigated separatély for thé most part; now there is increased study of
the iﬁtéractions among the components.

Educational psychoiogists have typicaiiy studied learners' mental
abilities and Background knowiedge of content, text structure, and reading
étrategiés. ihey have been interésted in the réiationship of knowledge,
with characteristics of the 1earner, as well as the taék, activities, and
the nature of the text. They have not Béén much {nterésted in the
learners' attitude, personality traitéi and temporary mental states or the
interaciion of these with the task, and other components. While they have
investigated text characteristics. including Structure and logical content,

coherence, and cohesion and the interactions of these with certain learner



Improving Textbooks and Learning

5

characteristics, they have not investigated the author as a factor in Ethe
text nor the social intéractions between author and reader as they relate
to reading.

One issué concerning text characteristics then is whether the various
roles that authors play influénce how students learn from their books and
respond to the text. An author can take the role of an objective reporter
or a friendly companion to the reader, for instance,; and these roles may
make a difference in the reader's reactions. How important are authorship
and differing authors' roles for trying to understand the nature of
coguitive processing during texthook rééding and learning? Or for trying
to understand reader's responses to textbooks? These are important
questions for researchers, textbook authors, and publishers.

Improving the quality of textbooks is a worthy goal, and information
gathered by investigating the effects of author roles on readers' résponses
can be used for Fdeveloping guidelines to improve them. The issue of
édfﬁéféﬁib is eépéciaiiy relevant for inVestigating the rhetoricai text
characteristic, metadiscourse (an author's discoursing about the
discourse), and what effect it has on learners. Metadiscourse represeénts
the interpersonal function of tanguage and the role of the author as
commentator on the text and guide for the reader. An author using
metadiscourse displays an authorial stance in the text. As mentioned

“iewpoints and author roles also change over time.
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appropriate for authors which have occurred throughout history from the
perspectives of rhetorical theory and literary and film theory as éxamples
of two perspectives: It points out that these traditions seém nois to bé
converging in their views of author roles and authorial stance. Tt thén
discusses how the roles that authors take in their writing determine the
Finally, it discusses the implications of authorial stance for readers,
t2zachers, texthook authors, and researchers.

Historical Views of the Bole of the Author

Readers can play a variety of roles as they read a text (Purves,
1984). Clearly, authors; too, play different roles as they write, but the
role of the author in the communicative, learning process is controversial.
Views of authorship vary from one discipline %o another and. within a
discipline, from one historical period to arother or during any one pariod
because of differing cultures, beliefs, or inquiry systems. In order to
understand the authorship issue, it may be helpful to examine the
évaluz "ion of the roles of an author from the perspectives Eirst of
rhetorical theory and next of literary and film theory.

Views from Rhetoriecal Theory

Classical period. The field of rhetoric has had different views of

the role of the speaker (author) over thé centuries (Golden, Berquist, &
Coieman, 1976). During the classical périod, the central concern for
Aristotle and his followers was the developmént of the syntax of the speech

act. These rhetoricians determined what the act of speaking entailed and
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devised a grammar for telting éb;ut its parts and their relationship. They
speaker, speech; and audience-occasion, and speculated upon the relative
importance of each of these parts in determining the success of the whole.
But the role of the speaker was contrpversial even then.

A speaker could be seen three ways; as someone who influences his
an interacter. The Sophist rhetoricians saw the speaker as influencer aund
rhetoric to be a univariate; linear process. Plato and Aristotle viewed the
speaker (authbf); speech; and audience as all wrapped up together. The
speaker interacted, and rhetoric was the counterpart of dialectic, a
multivariate process. Aristotle (1954) belicved there were three ways to
make something comprehensible and credible: (a} by the character and
personality of the sSpeaker as it comes out in the speech/text; rather than
i the real parson (ethos); (b) by the disposition of the audience toward
the speaker and speech (pathos); and (c) by the speech itself (logos). The
three ways were distinguishable but not separable; there could be no ethos
without pathos, no pathos without ethos, and logos involved bhoth:

Seventecenth and eighteenth century period. While the rhetoric of the

classical period stressed thé grammatical, the rhetoric of the eighteenth
center stressed the psychological. British rhetoricians of this period
worked out sophisticated statements of the réiationships between rhe speech
act or text and the mind of thé listéner/reader. 1In this period; shaped by
John Locke and other British émpiricists and academic psychologists, the

new rhetoricians used an epistemological rather than a grammatical or
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logical starting point (Golden, Berquist, & Coleman, 1976). Perhaps going
back to Lonqinus' "On the Subline;" they approached rhetoric by analyzing
the mind of the listener or reader and were thus audience centeéred. They

used an approach which classified discourse in terms of the effect that the
speaker or author sought to have on the listener or reader. Souweé
rhatoricians focused on the speaker—listener relationship while others were
preoccupicd with the text-mind retationship, but they did not attempt to
talk about the speech act and its parts and their relationships or to
examine the iole that practical texts play in society. In this period the
role of the author was less important thai that of the text and the mind of
the iistener/reader.

Modern period. The rhetoric of the third period, the modern period,

can best be described as sociclogical; since it views rhetoric as an
instrument for understanding and improving human relations. Through the
process of identification (of speaker and listener; author and reader, or
characteré in the text and reader, for example) rhetoric can promote peace,
correct divisivenéss, and throw light on human relations and motives,
according to one group of rhetoricians (Burke, 1950).

For anothér group, rhétoric can he defined as the study of the causes
and remedies of misunderstanding, and its concern is with comprehending
meaning (Richards, 1965). But for othér rhetoricians it can bs defined as
the study of values and ethics (Golden, Bérquist, & Coleman; 1976): They
admit that thera can be no cemmunication without meaning and; therefore,
without a text but argue that it is the relationship of spsaker/author to

listener/reader through the text which seems to be most important in
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determining the rhetorical situation. The téxt itself is of minor
importance:

Numerous scientific studies (Anderson & Clevenger, :r., 1963) lend
support to the notion that a speaker's/author's ethos or personality has an
enormous effect: It is clear that most classical and contemporary
rhetoricians view the role of the author as interactive and an important
aspect of the text itself: The psychologically and meaning-oriénted
rhetoricians, however, consider the role of the author as rather minor

compared to the text's content and the mind of the listener/reader. For

interpersonal functions. The traditional (and now contemporary) concern of
rhetoricians has been how texts persuade as thev inform. For this
concern; the role of the author is crucial.

Views from literacy and film theory. According to the literary and

film critics, institutionalized literary criticism has now replaced the
auttor and criticism have developed together. Literary criticism depends
on and sustains the author since its task is to construct, interpret, and
understand the author (Heath, 1@%2).

Howévér, many modeérn iitérary/fiim critics challenge the concept of
author as source and center of the text. As a result; the new critics sce
the text as an autonomous product; with the meaning in the text and not
in the author (Brroks & Warren, 1943, 1960). Some film critics, however,

view the text as a structured interaction of forces, relations, and
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d’'scourse, rather than a product containing final, unified meanings created
by an author.

These film critics view the text as a process which has certain
structures of discourse,; rather than the self-expression and pérSonéiity of
its author. The function of such a criticism is not to discover and
construct the author, but to discover the history and the organization
which is the foundation for th» text and the relationship of these to
audiences. Aﬁtﬁorship theory now is also concerned with the positicn of an
author within specific institutional; social; and potitical situations and
it examines how an author functions as a figure within the rhetoric of the
actual) in their reading~-for their learning and for their pteasure
(Coughie, 1981). The modern critics, then, turn their attention to text as
object or process, invéétigatinz discourse structure, effects of
situational contexcs, and audience réiationships, rather than to the
author;

These different views of thé role of the author and its importance
have evolved over the years. Until thé lattar half of the eighteenth
century, the author was seen as a mirror, reflecting nature. The role of
the author was to make works of art according to universal standards of
excellence; thus, there was limited theoretical room for personal traits or
comments to intrude. Practical criticism was concérnad with the text
itself: how it related to the world it reflected, to the rules of writing,

and to the characteristics of the reading audience. The text and the
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reader had dominant roltes during this period, as if the author was a guest ,
nlaying only a minor rote in the work (Abrams, 1953 ).

With Romanticism came the emphasis on natural genius, creativity,
personality, individualism, and expression of feeling and state of mind.
The notion that the unity of a text was produced by the author's
personality was central. Unity depended on the author as the originator of
the text. As source; the author produced closed rather than open units of
discourse which readers could interact with to produce author/reader
negoiiated meanings. In this period; the author was seen as a lamp, a
radiant projector that contributed to the nbject (the text) it perceived.

Like the Freudians in the twentieth century, the critics in the early
nineteenth century used the text as an index to the personality of the
author, and the communicative, aesthetic qualities of the text were
regarded as projecting the author's personatity: A "iiving” or
experiéntial reading of a text by a reader resulted in learning and
aesthetic pleasure. This was made possible by the fineness of the author's
personality, sincerity, considerateness, integrity, and seriousness (what
classical rhetoricians called ethos) giimpsed in and between the lines of
thé text. This cotrrelation of thé style of a text and the author's mind,
character, and skill, had also appeared in classical rhetoric, primarily in
the work of Longinus. To understand and value the text, one had to
understand and value the author's personal qualities.

Recently, however, post-structuralist literary critics and some film
critics have found difficulties with these Romantic authorship theories.

They ohject to using author personality and individuality as a test of

b Y
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value for téxts for several reasons. An author could, for instance, write
a highly personalized text and yet be a bad author, as the Romantics also
admit (ﬁuécombé, i§73). In adaition, théy note that not all texts (e.g.,
documéhtary, édﬁéatidhal, medical, and collaboratively written téktsj have
a §ihgiés apparent authdr; nor do all readers demand it, surrounded as they
are by an array of discourses such as télevision, radio, and films where
the sense of the author is absent.

The assumptions and models of authorship aré closely connected with
books. Although Nobel prizes are given to authors who are outstanding
scientists, many scientists do not composé or write books—-they produce
them. The validity of science is that it is assumed as being without an
author, in contrast to the humanities. The task for scientists is to give
general, not particular, demonstrations and reflections of reality-—to be
m];.rrors an'd nl)t 1amps' (Heath, 1981\'0

Critics like Heath argue further that the author is constituted only
in language, so the language speaks, not the author. A language, they
note, is by definition social, not individual; however, language is, of
freedom for author individuality and style. The use of the notion of
author involves examining the unity of rhe text but not examining it for
ideology. Texts, they believe, should be studied for a theory of subject

effects,; rather than for a theory of authorship looking at personality,

creativity, and independent intention (Heath, 1981 ).
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Booth's (1961) concept of the "implied author" draws attention to the
author as a fiction, in that the real author assumes a mask or voice when he
writes. The consequence is that the author's own persomality is not
related to or responsible for the interpretations a reader may derive from

the work itself. Heath suggests that a way to integrate the various
(but as a fiction with functions different from Bocth's); a construction
made up of a variety of elements-—a metaphorical figure who can enhance

learning and pleasure. When both author and reader become part of the

fictional author, reader and the process of making sense (méaning); occurs
(Heath, iééi), baréiieiing Hailiday's (1953) ideational, interpersonal and
textual functions of langudge in spoken and written texts.

The Romantic conception of the auchor's role as unifying the taxt is
séen today in the "aiteur” (authorship) theories of film critics (Sarris,
1962; Wood, 1971). The director as "auteur” (author) pluys a primary role,
the influéncer and unifier, but the reader plays no role at all. Not all
critics, however, view the author's roles so narrowiy and igndré the
reader. Some non-Romantic critics see the azuthor as a text chéréctériétic,
an important figure interacting with the reader for both learning and
piéaSuré; Both the author and reader have important roles for these
critité.

Still another group of critics sees no role at all for the author in
teits, But a primary role for the reader. Barthes and his followers have

developed a semiotically based “modernist criticism" that uitimateiy

Q .134
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destroys the author (Caughie, 1981). Their modernist cricicism is founded
ofi the notions of writing as practice and nst simply as a transmitter of

messages; and criticism is just another form of writing practice. A text,

they believe, should be opened up to a variety of meanings rather taan be
tied down to an authorized interpretation of closed meanings. Such a view
does away with the role of author as the authority and removes the author
from the text. Writing is seen as the destruction of every voice; of ail
sources--it 1s a neutral, composite space where subjectivity stips away,
and where all identity is lost, starting with the person writing.

Barthes (1977) points out that the author is a modern figure. The
"person” of the author is a product of the same society that discovered the
prestige of the individual. The notion of éuthdr, Barthes and his
followers remind us, émérgéd from the Middle Ages with English empiricisn.
French rationaiism; and the personai faith of the ﬁéformation. Barthes
believes that to write is to substitute 1anguage itself for the person.
Therefbre, imperSOnaiity is a prerequisite for reaching the point where
only language acts or performs. What counts is the linguistic, the
essentially verbal condition of the text, nct the author's self-conscious
"I." Language knows a subject--not a person, and this subject holds
language tozether.

The removal of the author,; Barthes argues, results in both a
distanciig and a transformation of modern texts. The text is now producad
and read in such a way that at all levels the author is absent and a
scriptor is present. The scriptor; like the shaman or relater of ritual

Pk
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one group to another or integrates the writingé of others. Tha scriptor
producers a multi-dimensional text comprised of a variety of non-orgininal
writings that blend and clash. ﬁco, unl ike Bérthéé, makes distindtions
among these roles (1976, 1979).

In this integrating of many dimensional writings. readers diSéntangle
rather than decipher or make out the meanings of terts. They can follow
the text structure at every point and level, but finc that there is nothing
beneath, that these texts can be ranged over, but noc pierced. To give a
text an author is to impose a limit for it closes the Writing. A text with
an author has a purpose, an intention the author wishes the reader to see
and understand--it has fixed author meanings. To give a text a scriptor (a
mediator or reporter), however, ts to open up the writing and free the text
of any fixed meanings, but ultimately,; also to refuse reason and law.

various tvpes from various cultures. With the non-p. rsonal text the focus
is on the non—-personal reader (multible readers of verious types from
varions cultures) as its destination rather than on the author as origin
(Barthes, 1977). In this view, a text's unity is produced by a non-
personal reader without history, biography, or psychology=—not by a
personal author-—and the death of the author results in the hirth of the
reader. According to Barthes and his group, suppressing the personat

author in the interests of writing, therefore, restores the role of the
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reader and this, they believe, is needed to correct thée lack of attention
paid to the reader by the earlier critics.

A perspective such as this resulis from a massive ghift in literary
opinion that began in the eariy part of this century--a shi Et from the
nineteenth century proposition that much of literature should he personal
to the proposition that literature is, or ought to be, impersoral. TLeading
authors and critics proposed that the progress of an artist can te charted
by the extinction of the artist's personality, that novels should he
written as though they were completely natural events, not human events,
and that texts should be studied as autonomous objects without referring to
the author's personality or intention (Wellek & Warren, 1949: Wimsatt,
1954).

Readers and authors began to rebel against the facelessness and
impersoaality of this iiterature. Now some authors flaunt personality,
using the confessional and authorial intrusion style of the eighteenth
century. Some scholars are now introducing a rhetorical approach to
certain classes of eighteenth century literary works (and bheinz attacked
for doing this) and some readers are now, no doubt, apptaudinz (Eiliott;
1982). Tt is clear that the role of the author is controvariial within the
field of literature and that notions about the importance of the author are
perhaps cyclic rather than évoiutionary. Considering the role of the

aspects to light.
In summary as shown in Tablé 1, authors seem to have ptayed

diffarent rolés as seéen from the perspective of rhetoricai theory during

17
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three different periods: (a) a dominant role as an active influéncer on
the audience in the classical period; (b) a secondary rolé as guest in the
text Juring the late 1600s to éariy 1900s and (c) an intéractive role as
communicator in the modern period; From the pérépéctivés of iitérary
theory, however, the author's roles differ from those of rhetorical

theorists:

Wi
~

According to literary theory, the author has played these roles: (

a dominant role as creator, lamp and teller during the early 1700s and
1800s; (b) a secondary role as a creator, mirror, and fiction during the
late 1800s and éafiy 19005; aund (c) a very minor role as a véiué—fréé
reporter and producer of texts during the modern neriod. There now seéems to
be a trend for the author to play a more interactive role with the reader:
perhaps this signals that rhetorical and literary theories are currently
corverging.

The roles that an author chooses are realized i1 a text by the

author's use of certain rhetorical devices. Thes next section describes two
that can be used for different author roles in fiction :ad non-fiction

texts: point of view and author commentary. These are important Ffor
understanding the concept of metadiscourse, an aathor's presence in a text,
which might be useful for developing instructional textbooks,

Rhetorical Devices for Author Roles in Fiction and NonFiction

In this section, two techniques will be discussed by which an aathor

can relate to the reader. The first is the use of authorial stance o
point of view (the position from which the author views a subject and the
grammatical person used by the author). The seécond is the use of author

18
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commentary in the text: While these are usually correlated in normai
texts, thev are to some degree independent of one another.

Point of view: It is useful to consider fictional texts as ranging

along a continuum from unauthored to authored. At one end is thé unauthored
folktale, a story with cumulative authorship with each narrato-~/author
zsually contributing some variation in retelling of the basic story.
Although the storyteller is important, toe lack of a real or implidd single
is authorized by folk traditions and con ntions, given its authority by
society: Unlike the folktale, literature ¢ ° unkn wn autnorship, seems to
lack authority and makes many readers umeasy. At ths other end of the
continuum are those authored stories where the narrator is par. of the
story-—a figure in it or a commentator who intrudes into the story,

the presentation of the storys

Parallel to this continuum could be one for instructional texts. At
one end would be unauthored textbooks developed and produced by publishers,
editors; and educators, authorities in thé field, which contain canonical
knowledge and beliefs. At the other end would be single-authored textbooks
(usually college texts) in which the author takes a point of view (the
authorial sténée).

Point of view can be defined as either the mental/ideological position
from which an author views a subject or the grammatical person (first,
sacond, or third) used by the author/nmarrator. The grammatical person

indicates the distance from and attitude toward the reader and therefore is

19
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an index of author-reader relationship, while the mental/ideological
position indicates the author's beliefs about thé subject and is an index
of éuthor¥subjééﬁ relationships: Textbook authors, like fictional
authors, can interrupt the discourse to comment on the ideas or their
presentation. Figure 1 illustrates this as it relates %o school textbooks
and to general fiction, showing the parallel between these two types of
texts.
science of communicating with readers and can help the reader grasp the
text (Booth, 1961). It is possible, then, to refer to the rhetoric of
fiction and the rhatoric of non-fiction: The technique or form of a text
can also be defined as an information system, as well as a commurications.
system. Oné theory (Moffett & McElhenny, 1966) insists that there are many
possible grammatical person point=of=view techniques that index author—
readrr—~text relationships, and that thesé techniques form a continuum of
distances between the author and reader. This is illustratéd in Figure 2.
A spectrum of fictional and non-fictional techniques can be defined.
In Figure 2 the differences shown are differences of degree~—=categories
further along the spectrum represent increasing distance between the author
and his subject. What results is a trinity of first, second, and third
ﬁéfé6ﬁ~7£;‘zggg and EE' The three pérsons can be renamed as narrator,
reader, and text, or informer, informed, and information. A change of one

component of the three entails other changes. Thé distance in thought and

feeling increases as the distance in time and space increases. As the Focus

changes from L to they, the gap widens in the information system between

20
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author and subject and in the communication system between authar and

reader, as shown in Table 2 (Moffett & McElhenny; 1966):

There are Sevéral aspects to this. On the one hand; from the perspective
of authors, the use of the first person I is the most natural way to
writeé--it 1§ the voice one uses to tell a story to a friend: Rstablished
authors of fiction report they find it easier and quick to wri.e in first
personi in their own voice and from a fixed point of views:

From the reader's perspective, the use of First person convays a sense
of immediacy, vitality; and reality. Readers report that they can more
easily and rapidly engage in a less abstract reading in which the
characters, events, and ideas come alive and texts become meaning ful aud
pleasureful (Block, 1981). Some péchoiogists (Spiro, 1982 ) woutd argue
that subjectivity in texts inc:-eases readers' long=term remembering. Given
a choice, wmany readers also réport that they uéuaiiy select a book written
in first person rather than one written in third person. The reason, no
doubt, is that most of these readers see the first person author/narrator
as looking rather like themselves. Scholars consider the identification,
transference, or projection that results from reading first pérson
narration is a vital process in understanding fiction (éiocR; iQQi).

There are also disadvantages in using first person narration for
either fiction or non-fiction. The most common problem is the téndency to
tell the reader far too much about what is running tﬁrough tné narrator's

mind. When this happens, the author may come across 2s a conceitad bore

i
vy
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and thus turn off the reader. Too many informative “think-alouds” from the
first person narrator, even though they are important, may slow down theé
narrative and cause the reader to lose interest, so that authors may have
to delay incorporating them in the text or eliminate Some altogéther
(Wiltiams; 1981; Block, 1981).

According to Block,; many professional and novice authoirs decidé not to
use first person narrative becauase it seems that both educational and
publishing institutions do not approve of this form. The reason may be, he
suggests, that use of first perscn is not a part of our puritan tradition.
somehow consider first-person narrative unacteptabla.

Author Commentary

Commentary is another rhetorical device available to an author in
making texts accessible to readers. Author commentary or intrusion is an
explanation that goes beyond portraying a situation in fiction to make
interpretive comments about it. In author commentary, the author seems to
address the reader directly, abandoning the illusion of the tales in order

to deliver an announcement or an opinion (CaSSill, 1981 ). Author
pérson/vocatives (You; Dear Reader); and third person (this book): The
commentary s an author's means of guiding his readers in understanding
botl the tale and the author/narrator.

Zarly oral narrators like Homer oftén intruded into their story to
tell their audience precisely what the talé would be about and what to care

about. The divéct guidance left the audience perfectly clear about what to
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look for, fear and hope for (Booth, 1961). Early novelists also intruded
into their novels with commentary. Whenever this happéns, the reader Ffinds
it necessary to ciraddle several discourses, for the author stops telling
his story in order to make general observations and comments concerning the
presentation of the story: Repeated occurrences give rhythm to the novel
as eacl comment introduces a pause in the narrative (Crossman, 1983).

Novelists like Fielding, Austin, and Eliot tried to convey the
impression that there was no gap between the storv and the narrator that
would separate presentation from interpretation for the reader. Those like
Dickens and Thackeray, however,; created strong, obtrusive narrators with
distinct pe-sonalities and biaszs who force the r.ader to respond to their
prejudices by reading critically. The critical thinking required gives the
reader alternate ways of looking at the situations

But, critics say, it calls atieantion to itseif and deflects it from
the progress of the story. It sepirates presentation from interpretation
by giving readers the impression of a gap between the story and the
narrator (Barickman, MacDonaid, & Stérk, 1982). Direct and authoritative
rheétoric has beéén rénounced for several reasons by most modern authors of
fiction who ¢o not gulde readers with explicit information amd evaluation
about the contént and presentation. TIn order to understand why modern
authors do not commént on théir text it is necessary to examine the issues
involved.

A clear explanation of the issues has been given by Booth (1961) who

author-commentators like Trallope guilty of "authorial exegesis" and lack

23
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of értiétry. Commentary in itself, especially if there is too much, is
bad. Talling what happens in a story, according to these scholars, i3
subjective and inert; as opposed to shuwing which is objective and
dramatic. The common aim of good modern novelists, they beiieve, 1§ to
immeérse the reader in the situation so completely that he 1§ unconscious of
the fact that he is reading or of the identity of the author. There should
be no author's parenthetical thoughts; :o descriptions or narration.
fiction where thé author and reader are objective; detached, neutral and
impartial. To be considered serious rather than popular, modern authors of
fiction must follow these four general rules: (a) Be realistic; (b) Be
objective; (c) Ignore thé réadér; and (d) Strip away any beliefs, emotions
and self-reference from the text. An objective author; neutral to all
values who attempts to report, with disinterest; zan reality writes anti-
rhetorical prose. Thé résult may be that communication between this author
and readers may be difficult to achieves
own sake and that it deflects readers' attention from the subject matter to
thé way the author handles it, possibly diminishing the authority of the
story. Uninterésting or inappropriate commentary may interfere with the
way readers process texts and thereby affact reader interest and
attituodes:

It is tmportant to keep in mind; though, as Booth points out, that
what seems artificial today to certain literary schools of tﬁought seemed
quite natural in another period. Many early novelists like Fielding,

24
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Eliot, Trollope and Austen considered author commentary as a natural way to
use language in n:2ls: However, it was not unusual for early modera
nevelists (e:gs; Virginia Woolf) and critics to see language and novel
writing as avrt and,; therefore, author commentary as unnaturzl.
Additionally; it is important not to treat aathor commeéntary as a single
rhetorical device, for there are types cf commeritaries for different
functions-=those used for (a) ornament only, (b) a rhetorical purpose but
not as part of the dramatic structure, and {c) a rhetorical purpose as a
part of the dramatic structure.

iitérary experts (Crossman; 1983: Hardy, 1959, Kiely, 1975) who have
studiéd author commentary believe it can be advantageous for readers.
Author§ who use commentary control the inteliectual route readers take, the
progress made and the readers emotional distance: Commentary can provide
readérs with many kinds of facts, explanations of the meanings of text
events, summariés of thought processes or significant everts; and
information that sets the stage for what follows. It redaces confusion and
unintentional ambiguity for readers and lessens the opportunittes for
readers to misunderstand. And it défines for readers what they should
value thus reinforcing norms, implanting new beliefs and buiiding harmony
yetwaen author and reader;

Author commentary heightens the significance of whatever is commented
on. The interchapter commentary in a ToiStoy novei, for instance, serves
to heighten the intensity of a particular momént in a book. Commentary
controls readers' degree of involvement in or distancé from the story by

insuring that they view the mateérial with the same degree of detachment or
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sympathy felt by the author. Sometimes, authors also intrude to control
readers' moods or emotions, to philosophize, or to comment directly on the
work itself, thereby calling readers' attention explicitly to the fact that
they are reading a story written down--a book as hook. Authors may make
comments on their own or others' writing techniques and problems:

An author's intrusions into a text Are not, ss Booth clearly explains,
independent outbursts, but a continuing series of events or stages in a
daveloping relationship. When great authors call attasntion to their work
profound. The telling itself is a dramatic showing of a relationship
between the author/narrator and the reader. One might speculate that the
readér's feelings of admiration and affection for the autbior become more
intense and lively with éxpiicit, personal fiction than with implicit,
impersonal fiction. The reader feels he is traveling through the book with

an author who cares enough to guidé him and who is trying to do justice to

the subjéct matter. A reader can get involved with and be sapportive of
such an author.

Fielding's novel, igm Jones, is used by Booth as an gxample. ¥n this
novei, the intrusions relate to nothing but the autﬁor and the reader.
The author's comments result in a subplot--the story of the author as an
entertaining traveling companion to the reader. ﬁémiiiatity and intimacy
increase as the reader moves through the novel, guidéd By the friendly
author/narrator who offers wisdom, iearning, and considerateness while the
reader reads, keeping his mind on the main story itééif, so that in the end

the effect is that the book and the intereSting friend are one. For this
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to happen, however, the author who intrudes must somehow bacome a
interesting person, not a dull spokesman, and must be credibie as well.
Interesting author/narrators perform a function in texts that nothing else
can but as Booth notes, very little critical discussion of aathor/ reader

relationship and its effects exist; and it would be difficult to show how

fascination with and denial of the author; (b) the fiction of the author or
the author of the fiction/non-fiction; (c) the author as seat of authority,
guest in the text, or mixer of writings; and (d) the author as part 5f the
text or part of the Writihg—readihg process. An émp{ricni study of the
effect of an author's overt presence in a text to wuide and direct readers
as they read would be a first step toward makinz informed decisions about
these issues:

The roles which authors can choose when writing a text spread across a
wide continuum and the choices they make determine characteristics of text.
For éiéﬁaté; ééiééﬁiﬁé a role at one end of the continuum might réSuit in
autobiography while a role at the oppositz end might result in a
composition with a topical organization: The role an author choosés to
play is the one underlying factor that affects his or her voice and the
non-propositional aspects of texts. The previous sections discuss the role

of the author and two rhetorical techniques, author stance/point »f view
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(voice) and author commentary (metadiscourss), bécause thesé techniques can

be used to improve the instructional texts used in classrooms.

Textbook authors and pubiishérs and curriculum dééighéré must Bé
concerted with style as well as content if they wish to presént students
with accessible; effective texts. Style, a part of the materials, changes
over the ysars just as does the content included and emphasized in
curriculas
At the turn of the century, avthors played a central role in
instructional texts. Textbooks had single authors, who typically wrote
féédébié, memcrable textbooks with Styie and stance. Tﬁey wrote Bécéhéé
they had something to say aboit their subject area, and therefore, their
prose style was natural, personal, opinionated, vivid, lively and
interesting. Their textbooks had an atmosphere about them and laft an
impression on students-—qualities lacking in today's textbooks hut often
found in books written by popular writers for general audiences
(Fitz Gerald; 1979).

However; since 1930 most textbooks have been written in the same

style, textbookese. This is an emotionless writing style with the author

flattened out by use of the third person, "objective” point of view.

According tn Fitz Gerald students find this style boring, difficult to

comprehend,; remember and critically evaluate. Authors clearly have

and conventions of curriculum designers; educational pubtishers, and

textbook selection committees indicate them to their readers. So even
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though experts agree that their subject matter in their domains is highly
subjective and interpretive, the textbooks have a tone of objectivity and
authoritativeness. This is u spurious objectivity, however-—a pure
formality. This impersonal voice has been a recent innovation in the
history of textbooks, for at one time hooks were written in the personal
voice:

In the worid of academic writing (which includes textbooks) it is
customary to dismiss style as mere decoration. However, CGood (1985) does
not believe style is "the spangles and ruffles sewn on sentences in a
frivolous moment.” Rather, he believes that

« « « style is the cutting edge of substance: How something is
said necessarily affects what is said and academics all tend to speak
in the same droning voice: They bleach their personalities out of
their prose to conform to some false; futilte notion of scholarship.
The result is supposed to be more objective:. Often it is just pompous
and unoriginal.

True; every form of writing has its own particular requirements.
No form of writing, however, should have as requirement that readers
be bored to death. Yet if something is fun to read, it is suspect
among academia. Oniy prose that is comatose can be scholarty:

Good writing is always characterized by a strong voice, the
illusion of a writer speaking to a reader. We need not . : : weaken
standards to inject vitality into academic articles. Quite the
contrary. We just need to write out of the fullness of our commitnent

to scholarship. TInstead of relying on a big, bland institutional
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to establish our authority over material: To do anything élse smacks
of fraud . . .
Language is one of the distinguishing marks of hWumanity. It left
us above brute nature by igniting our iméginationé and by préSérvihg
our culture: We forfeit a piece of our humanity when we write with no

more persomnality than machines. Prose, to bhe alive, must reflect who

This message to authors and pubtishers of academic and inistructional
texts makes clear some of the implicatinons for an author on choosing

stance, and other qualities that leave an impression on readers is called
metadiscourse. This is an important level of discourse concerned with the
interpersonal function ¢f language and is separate from the primary level
of discourse which is concerned with the ideational function of language.
All instructional texts have content propositions—-the ideational aspect;

convey the author's relationship to the content, the text, and the
readers—-—the interpersonal aspect (Halliday, 1974).

Metadiscourse is the author's discoursing about the discourse; a meta-

communicative and pragmatic phenomenon. It includes directives given to
readers <o that they will understand not only what is said hut also what is

meant. Another way to explain it is to consider metadiscourse as an
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author's overt presence in the text which is realized by various types of

dithor commentariés and linguistic expressions. Used appropriately;

métadiscourse can guide and direct readers through a text by helping them

understand the author's perspective and the content propositions.

All of this impliés that radical changes are needed to improve the

quality of instructional texts. The following list of ten recommendations

illustrate some of the cﬁéngéé hééded if authors,; publishers and educators

are serious about improving learning.

1.

Authors must write natural texts with real purnoses rather than
written-to-order texts that are oniy "speech acts to inform."
Authors must become storyteiiers for content—area téxtﬁooks as
well as fiction. They must impart a senss of the author, sthos,
and author/reader relationsihips adding métédiécoursé/commentary to
the text.

At an early age readers must see texts with authorial stance so
that they can better understand all three Ffunctions of iahguage
(ideational, interpersonal, and textual), learn to produce texts
with their own authorial stance, and critically evaluaté. their own
and others' authorial stances.: This implies, too, that
controversial topics be discussed in textbooks and that students
have opportunities to read reflectively and critically many
muttiple texts on a single topic or content area that are easily

accessible to students. There may be a single textbook and
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exposed at an early age to multiple stances and styles:. Children
becomé fixéd in their notions of what a textbook should be if not

given a wide range of text styles and stances early on.

Authors must bécome experts in the use of the rhetoricat devices
that realize and signal authorial stance.

Publishers as well as authors must realize that all texts persaade
as they iﬁfbrm, some better than others, some more overtly than
others. ﬁighér level thinking, rea&ing, and writing skills cannot
develop until students also undérstand this and are wiven the
opportunity to use textbooks with overt as well as the more subtle
varieties of authorial stancé. They should then be taught how to
read Crit{céiiy and to evaluate thééé téxtBooks.

Readers © 'st learn how to read on two iéveié——the primary
discourse level of the propositional content and the secondary
level of metadiscourse, meta-comnunication, and prasmatics. This
is a higher level of comprehension.

Authiors and publishers must realize that they have a higher goal
than to convey the content matter in a textbook--tha goal of
teaching students how to learn the content and about the functions
of language.

Textbooks must have real authors rather than committees of

developers ar sub-contracted textbook writers.
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Textbooks mast have autlors who are experts and scholars in the
subject matter or domain ard who understand the naturé of their
readers and their responses to the textbook. This impliés
classroom observation, student interviews and feedback, and

extensive field testing of textbooks.
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Table 1

Definition of Points of View in the Spectrums

First person (spoken) Face-to-Face; one or two-way communication

overheard by the listener: The speaker speaks his thoughts

aloud--his reactions to present and past events and reflections.

Dramat*c Monologue——Someone speaking spontaneousity to another and

overheard by 1isteners where the speaker tells a parttcular story

First person (written) Nou-Face-to-Face, Two—Way Communications

Letter Narration——A story made up of a bundle 0f 1etter§7wr1tten to
and received from individuals. The letter is a written monologue,
relatively spontaneous, written to a particular persoa for a

particular reason.

D1ary Narration——Someone S written reports of events and his state of
mind almost as they happen, written on successive dates, not to

anyone in particular.

Sgbieetive Narraticn—--A first pérson written account of story by a
character aware or unaware of his biases after . vecent conciusion
of an event.

Detached Autobiography--The narrator's written presentation to a
neutral audience of his current; mature understanding of his
earlier experiences.

Observer Narration—--Author use of an observer or subordinate rather
than main character to tell the written story, imitating first
hand reporting.

Anonymous Narration, Simgle Character——Narrator as confidante and
informer of the main character, présénting the inner life of a
single character.
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Table 1 (Cont'd)

IITI. Third Person (Writtén) Non-Face-to-Face

Anonymous Narration-—-Dual Characters—-An interweaving of alternating
presentation of the inner life of two characters (one may

dominate) by a confidante, eyewitness; or chorus member narrator.

Anonymous ﬁéfratibn——ﬁuitipié éﬁéracters:;Presehtatibh of séﬁégéi )
points of view-—-the inner lives of several characters—--framed by
the author's single point of view.

Anonymous Narration--No Character--Presentation of story by a chorus
member only-—-the narrator stays outside the minds of the -
characters and has only generalized publicly digested information.
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Figure 1
Continua for Authored Texts
General Fiction Texts
A.
l |
—_— ¥ - _ 777‘,,77 P
1
1 1
Unauthored folktale Authored talte with
Authorized by folk author as figure in
traditions the tale or
commentator
Schooi Non—ﬁict{on féxts
ﬁ.

S ;
Unauthored textbooks Authored texthooks
Authorized by subject with author point
authorities of view




{ IR
Improving Textbooks and Learning

40
Figure 2

Point of View and Distance Spectrum for Texts

Close Relationship for Author-Reader and Author-Subjéct
N

Subject

Interior Monotogue (first person)

Dramatic Monologue {first person aad
second person)

Letter Narration (first person -
second’ person optional)

Diary Narration (first person;

Subjective Narration (first person)

Detached Autobiogranhy (first person)
Observer Narration (first person)
Anonymous Narration -- single character
point of view (first perscn)
Anonymous Narration —- dual character
point of view (third person)

Anonymous Narration -- no character
point of view (third personn)

v

Distance Rélationship for Author-Reader and Author-Subject
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